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Abstract 

This paper urges preachers to train others, multiplicatively. A training framework 

based on the homiletical quadrilateral of Word, preacher, sermon and congregation is 

provided. Requisite competencies are then identified for trainers, whether serving in 

seminary, jurisdictional, congregational or parachurch contexts. These competencies 

include skills in self-understanding, gift recognition, character formation, theological 

reflection and the development of creativity, as well as technical skills for the 

production of the sermon. The paper argues for named intentionality in the training 

process so that students are likewise equipped to train others.
1
 

 

 

Introduction 

In 2 Timothy 2:2 Paul commands his “son” Timothy to entrust “the things you heard 

me say...to reliable men who will also be qualified to teach others”.
2
 Four generations 

of preachers and teachers are on view, as Paul charges Timothy to commit the gospel 

- “the good deposit”
3
- to faithful elders who will instruct others. Moreover, an 

essential quality in their preaching and teaching is highlighted: its transferability. 

 

Teachers of preachers work hard at entrusting to their students all that has been passed 

on to them. But to what extent do we qualify and equip students for teaching others? 

Changing the focus from training preachers in the discipline and practice of 

homiletics to training preachers who can train others in the discipline and practice of 

homiletics enlarges and affects the training task considerably. It also changes its 

perspective. Whereas previously the perspective focussed on the student at hand, now 

the focus moves to those whom the student trains. Will they have learnt, from your 
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student, how to pass on “the good deposit...to reliable men who will also be qualified 

to teach others?”   

 

A Call to Train Preachers to Train 

At a recent Preaching Conference in Australia, a coaching track designed to equip 

preachers for training others was offered. Veteran conferees commented this was the 

first time such a track had been provided at any conference they had attended. 

However, they also expressed a lack of confidence in taking on a training role. 

Reasons abound as to why preachers may be hesitant to undertake this ministry. Lack 

of vision, opportunity, time and expertise come to mind. The highly personal nature of 

preaching as a creative spiritual work may also mean some practitioners feel diffident, 

even presumptuous, in assuming the role of teacher. As preachers mature, 

paradoxically they also become increasingly aware of their own inadequacies, so that 

one seasoned and highly competent preacher expressed the view that he would feel 

like a “faker” were he to take on a training task. Nonetheless, these reasons do not 

dismiss the Scriptural injunction. Further, they point to a serious limitation in the 

training of these preachers: that it had only them in mind. It was terminal. Its aim, 

successfully achieved, was to produce good preachers. But these preachers did not 

have the confidence nor competence to train others, let alone train others to train. 

 

This has major implications for those who teach preachers in the seminary context. 

Yet it seems unnecessarily restrictive and expensive to limit the training of preachers 

to the seminary. Such a view constrains the development of ministries of the Word 

and does not make good use of the giftedness of those in the field. Those exploring 

their gifts in preaching, those preaching in congregations that cannot afford a 
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seminary trained pastor, such as rural ministries, those in circumstances of rapid 

church growth, and those who for some reason cannot attend seminary are just some 

who will need training, at least initially, in jurisdictional, congregational or 

parachurch contexts.
4
 This is not to undermine the essential role of the seminary in 

forming and training men and women for various ministries of the Word, but to 

recognize its place amongst a broader array of training settings. 

 

A Training Framework 

The homiletical quadrilateral below provides one easily accessible framework for 

training. It reminds us of the various elements in homiletical practice. Due attention to 

each of these elements will prevent undue focus on some elements to the detriment of 

others.
5
 

      Word                →                  Preacher 

    ↓                                             ↓ 

Congregation        ←                  Sermon 

Word 

Firstly, the Word needs to be known.
6
 
7
 Exegetical and hermeneutical skills within a 

good understanding of Biblical Theology are the fundamental tools of the preacher. 

Knowledge of how this Word has been understood and systematised theologically 

over church history is also key, especially in avoiding and warning against error. 

Finally, knowing how this Word has been applied ethically and pastorally in the past 

will significantly assist contemporary application. 

 

Preacher 
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However, knowledge of the Word in the context of Biblical, Historical, Systematic 

and Pastoral Theology is not sufficient. God’s Word is conveyed through a preacher, 

and unless that preacher bears testimony to submitting to that Word, allowing that 

Word to do its creative, transformative work, the preaching moment will be at best a 

Religious Studies lesson. Character is crucial. Some may argue that it is no business 

of the trainer to be concerned with character. Yet this is where the Biblical 

understanding of ministry is so thoroughly different from the world’s model of 

professional service. For Jesus, Peter and Paul, the character of those they were 

training was primary.
8
 Character witnesses to the content of the sermon. A technically 

perfect sermon is utterly destroyed by poor character. Worse, poor character brings 

the Word into disrepute. More commonly, an exegetically or rhetorically brilliant 

sermon may be spiritually vacuous because the preacher has continued to sit over the 

text, dissecting it, rather than allowing the text to interact with his or her character, 

getting ‘under one’s skin,’ ‘into one’s soul,’ so that the sermon becomes living water, 

welling up from a refreshed spring.
9
 

 

Preachers must know God and have a dynamic relationship with Him, being led by 

the Holy Spirit as they deliberate over how to bring His Word to each situation.
10

 

Preachers also need to know themselves, understanding their biases, temptations and 

limitations, and ensuring that the sermon is first preached prayerfully to oneself. 

Preachers then need to learn how to pray for, love and speak to others. Praying for 

one’s listeners often melts any residual bitterness and facilitates genuine, gentle love. 

Appropriately expressing this love for one’s hearers will greatly encourage.
11

 

Moreover, an intentional decision to love will enable the conveying of difficult truths. 

Otherwise the sermon’s application may be unrealistic, insensitive or even cruel, 
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lacking grace and asking listeners to respond in ways that are beyond them. It is 

interesting to note that the word-related gifts in Ephesians 4:11 are best understood as 

the persons themselves, whereas Romans 12:6-8 distinguishes between the persons 

and their gifts. This ambiguity is significant pedagogically: trainers develop not just a 

gift, but a person.
12

 

 

Congregation 

Thirdly, sermons are for congregations, at a unique time and place. Like the preacher, 

each congregation has its own culture, its own strengths and weaknesses as it seeks to 

serve God - corporately, and as individuals. Furthermore, each congregation is located 

in a wider society and is called to serve as God’s people in that society, reaching out 

with the good news. This means that the minister of the Word needs competencies in 

thinking theologically so as to be able to relate the Word not just to the human heart, 

but to the congregation and the society in which listeners live. This thinking takes 

time. It requires the hard work of learning the issues listeners are dealing with, and the 

even harder work of discerning how God’s Word interacts with those issues. More 

than that, part of the minister’s task will be training listeners in these skills 

themselves, given that the sermon’s listeners will be living in all manner of different 

worlds during the week and will need to apply the Word themselves. 

 

Sermon 

Fourthly, the preacher will need to learn skills in effectively communicating the Word 

and its implications through the sermon. Such skills include the ability to preach 

clearly and succinctly, in a manner that recognises the congregation’s learning style 

and maturity. They include the ability to speak holistically to mind, heart and will. 
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Relevance, sensitivity and engagement will be pertinent issues, as will numerous 

technical issues, such as structure and delivery. 

 

Some Core Competencies for Trainers 

If preachers are to learn in these four areas of Word, preacher, congregation and 

sermon, then those training them will require certain core competencies. These core 

competencies will need to be plainly identified to students so that students, in turn,   

gain the ability to train others. Given the foundational nature of this ministry it is 

surprising how little has been written about the training task. It is almost as though 

knowledge of the Word automatically qualifies one to teach others in it. Furthermore, 

what has been written has tended to focus on skills, rather than the more complex 

character and relational issues.
13

 Below I have sought to identify some of these core 

competencies, at an introductory level, to stimulate further thought and discussion. 

 

Prayerfulness 

Fundamentally, a reflective and careful prayerfulness focussed on the training task is 

a necessity. Trainee preachers will be vulnerable in their confidence as they explore 

their calling and giftedness. Any ministry of the Word will face opposition, both from 

within a congregation and from without.
14

 It is a ministry that occasions trouble. 

Gentleness, boldness and assurance in one’s vocation are constant requirements. This 

necessitates thoughtful discernment and guidance from the trainer, who must be 

guided by prayer and love. The all-too-enthusiastic trainer may place inappropriate 

burdens and expectations on young (and not-so-young) Christians. On the other hand, 

the all-too-sensitive trainer may accede too quickly to a new preacher’s loss of 

confidence, rather than encouraging perseverance. 
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Self-awareness, understanding and acceptance 

Related to the above, a high level of self-awareness, self-understanding and self-

acceptance on the part of trainers is also required. Understanding the strengths and 

weaknesses of one’s own preaching style and being able to name these maturely, 

without false modesty or defensiveness, will assist in modelling and teaching aspects 

of the preaching task. It will also help foster a healthy attitude between trainer and 

student, moderating the ever-present temptations for students to ape their teachers and 

for teachers to implicitly expect students to preach with the same strengths and style. 

  

However, good self-understanding and acceptance requires more than being able to 

name and live with one’s own preaching style. Understanding how one interacts with 

different personalities and their ministry styles, and how one is perceived in the 

training context is also important. The preaching teacher is always looking for 

development in students. This necessitates change, and students will react in various 

ways to the call for change. Defensiveness will be a natural first response in many 

students, so engendering an open and supportive learning culture and community will 

be necessary before applied learning occurs. Trainers too will have to be aware of 

their own defensiveness and be able to live with the emotional vicissitudes of trainees 

as they struggle with the frustrations and delights of learning to minister the Word. 

 

Gift recognition 

Trainers will obviously need the ability to perceive and encourage incipient 

giftedness. All Christians should regularly be given a vision for God’s harvest, and 

regularly reminded of the foundational and equipping ministry of the Word. Some 
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will offer to try their gifts in this area, but for most it will not be until a Christian 

leader provides them with an opportunity to give a talk or lead a Bible Study that their 

gifts will begin to be tested. Prayerful wisdom will especially be needed here. Giving 

opportunities to explore gifts must be accompanied by a freedom and willingness to 

accept the Spirit’s leading. It may be for further development. However, it may be for 

ministry in other areas. The trainer’s belief in a person’s giftedness is very powerful. 

On one hand, it can serve as a goad to a lifetime of fruitful ministry, a great boost in 

building confidence. On the other hand, affirmation of those without the necessary 

gifts for long-term ministry will only lead to a constantly frustrating and discouraging 

disconnect between the perception of others and self-perception. Moreover, 

congregations will suffer badly from preachers who simply cannot fulfil the task. Yet 

discouraging those who do indeed have incipient gifts will rob the church of valuable 

and urgently needed ministries. Love for God and His people must be the motivation 

in this work of envisioning, recruiting, training, testing and ‘believing in’ ministers of 

His Word. Temptations to build an empire or a following must be avoided. Trainees 

quickly learn whether love is genuine or for self-centered or programmatic ends. 

 

Ability to train character 

More generally, trainers of preachers will need abilities in helping preachers grow in 

character. Trainers naturally focus on skills, so issues related to character are easily 

neglected. Furthermore, training character is in many ways more difficult and 

complex, fraught with more dangers than training skills. This commitment to 

character training thus needs to be named early in the training process to emphasise its 

prerequisite nature and to avoid misunderstanding at a later stage, when it may be 

more directly applied. Hopefully the training of character is part of a broader program 
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of discipleship, where others are involved collegially. In these contexts, boundaries of 

responsibility and accountability in relation to various trainers need to be clearly 

articulated and maintained. 

 

It is often difficult to know when and how to raise issues of character, and 

discernment is required in the question of timeliness. Many issues can best be dealt 

with by structured teaching, as part of a syllabus. This can include set readings, such 

as Stott’s classic call to godliness or a denominational Code of Conduct.
15

 In a class 

context, interviews and open-ended questions and discussion about character 

development can be very helpful. Clearly structured formal criteria for learning 

arrangements and set work also provide useful opportunities for accountability and 

feedback. If attendance is not satisfactory or tardy, or work is late or not within 

guidelines, character issues may be implicated. These circumstances provide occasion 

for sensitively raising issues, such as over-commitment, perfectionism, or a lack of 

confidence, motivation or discipline. Where trainees are learning as part of a group, 

members of the group will sometimes raise character issues, but this needs to be 

monitored as realistically as possible, as some will be quick to see the speck in others’ 

eyes! Often it is the out-of-class conversation that provides the moment for care, and 

trainers should be alert to veiled requests for help. Time is of great value, as it not 

only gives the space to assess recurring problems but also the room for growth. Many 

character issues resolve themselves naturally over time in the context of a prayerful, 

mutually committed community that is systematically wrestling with the training 

tasks. 

 

Self-revelation skills 
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Training in character will require appropriate self-revelation skills. This is not so the 

trainer becomes the focus or so that their form of spirituality or ministry becomes 

prescriptive. Rather, it is so that trainees see at least one mature model of a preacher 

who has learned to trust, discern and work with the Holy Spirit in the preaching task. 

It is also so that trainees have appropriate expectations - of themselves, of their work 

and of their listeners - and so that they gain some understanding of the spiritual battles 

involved in ministering the Word. 

 

Ability to train theological thinking 

It has already been noted that one of the preacher’s roles is to help listeners develop 

skills in understanding the Scriptures and theological thinking. The trainer of 

preachers thus not only needs to ensure that students have these skills, but that they 

also have the skills to help others think Biblically and theologically. This is no mean 

feat, and goes right to the heart of Word ministry from evangelical and Reformed 

perspectives. Most of us are happy to let others interpret the Scriptures and do the 

theological thinking for us. We like the sermon or Bible Study to be complete, not 

open-ended. Most of us prefer to have questions answered, rather than raised. Of 

course, there is a sizeable and appropriate place for this work to be done by the 

preacher - after all, they have been trained, set aside and supported for this very 

purpose. However, if it is always and only done by the preacher, congregations are 

left vulnerable in those situations not addressed by the preacher, and to preachers who 

are not faithful. 

 

Often preachers are thinking theologically without realising it. Determining a 

sermonic sentence or the “Big Idea”, in Robinson’s terms, is a theological task, since 
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it calls for assessment of the key homiletical point in a passage.
16

 Organising the main 

points of a sermon and their relationship should in the first instance be a theological 

task, before a communication one. For example, are the ideas consequential or in 

parallel? Often when students are having trouble with sermonic structure the issue is 

not so much one of communication as being able to think theologically in a careful 

and logical manner. Thinking through contemporary illustration and application is 

also more often a theological than communication skill. Illustrations may not work 

due to the mixed theological messages conveyed. Poor application usually means time 

has not been taken by the preacher to consider the theological implications of the text. 

By showing listeners one’s theological working, and even involving them in it, 

before, during or after the sermon, the preacher trains listeners to think theologically. 

Similarly, by demonstrating to the student preacher the theological nature of the 

preaching process, with specific examples, the preaching teacher models this process 

of training others in theological thinking. Obviously, such a process takes time, 

especially with individuals who have poor theological thinking skills, and is 

significantly helped by a broader theological community.
17

 

 

Communication skills 

Of course the trainer of preachers will also need competencies for training in 

communication. Many teachers focus the bulk of their efforts here. However, care has 

to be taken to ensure development in the other three elements of the homiletical 

quadrilateral above: that is, exegetical, hermeneutical and theological thinking skills 

(Word); character (preacher); and interaction with audience issues (congregation). 

Trainers may be tempted to teach only those communication methods they themselves 

are currently using, or were taught. This may not take into account individual 
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creativity and giftedness, the variety of genres in the Biblical literature, and the 

differing natures of congregations and audiences. A trainer will need to decide if it is 

appropriate to teach one standard method for preparing and delivering the sermon, 

offering other methodologies only after this has been mastered; or whether trainees 

will best be served by more eclectic or responsive approaches. The advantage of 

teaching a standard method is that all students gain a default practice and language for 

the discipline, and the trainer can monitor whether basic skills, such as exegeting a 

text and being able to deliver typical deductive, inductive and narrative sermons have 

been mastered. The disadvantage with this approach is that some trainees may feel 

creatively restricted.
18

 

 

One tool trainers may find helpful is the use of a “Homiletical Round-Table”. 

Students are asked to imagine various writers on preaching, such as Chapell, Stott, 

Lowry and Robinson, together with one of the writers in Biblical Theology, such as 

Dumbrell or Goldsworthy, sitting at a round table. What would each have to say about 

preaching this text or theme? The Biblical Theologian will be asking how the passage 

fits into the wider Biblical revelation;
19

 Chapell will be looking for the “Fallen 

Condition Focus”;
20

 Stott may ask how the passage relates to the newspaper;
21

 Lowry 

will be interested in the flow of the sermon and its narrative elements, especially the 

reversal;
22

 and Robinson would ask for the sermonic sentence or “Big Idea”. This 

Round-Table plainly requires good knowledge of each of the authors used. It 

recognises the contribution of each to the ministry of the Word. It also recognises that 

each is not the final word, thus giving freedom to preachers to communicate in their 

own style and voice, drawing on the frameworks of others. 
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Developing creativity 

Encouraging and developing each individual’s creativity, style and voice
23

 needs to be 

a conscious and deliberate effort. This is especially the case when training a group, as 

groups so easily, usually unconsciously, set norms and expectations. Some students, 

notably those practising other creative arts, intuitively sense the creative aspects of 

preaching. Others, especially those from more structured backgrounds, often have 

trouble, and may be wedded to one particular method, usually formulaic. Naturally 

there are boundaries related to Biblical faithfulness, time and audience factors. 

Sometimes temporary boundaries will be set for pedagogical reasons, in order to 

develop distinct skills. These restrictions, such as strictly limiting sermons to a set 

time and requiring a full oral text in oral format usually produce a higher quality 

result, much like limiting an exhibition of photographs to black and white, or a 

prescribed number.
24

 However, care needs to be taken to ensure boundaries are not 

too tight, as this may mean students produce a style of work that is not authentic, or 

that they have no intention of adopting. On the other hand, when boundaries are too 

loose and not sufficiently comprehensive, trainers may never know whether students 

can bring the Word of God faithfully in its various genres to various audiences, and 

students may not develop the abilities to do so. Exposing students to a range of 

sermonic styles and requiring them to preach from different Biblical genres will help 

them develop a quiver of resources, particularly a variety of sermon shapes. A good 

pedagogical exercise is for students to preach the same passage using a range of 

styles, such as Schlafer’s argument, story and image styles.
25

 This helps trainees 

develop facility, discernment and confidence. Preaching through a Biblical book as 

part of a team also exposes students to different treatments of the same genre. 
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Incidentally, careful intentionality in affirming different gifts and approaches will 

defuse competitiveness, either with the trainer or with other trainees.  

 

Technical skills, or developing a toolkit 

In order for individuals to develop their own style and gain a range of homiletical 

resources, training in each of the technical components of a sermon will be required. 

These include skills in determining a sermonic sentence, story or image; structures 

and shapes; escalation, tension, climax and reversal; headlines and endlines; 

introductions and conclusions; illustration; application; word choice; and delivery. 

Delivery will include voice, gesture, and issues related to emotion and manner.
26

 

Learning sensitivity to an audience’s demographic and circumstances, in the light of 

the calendar and ecclesiastical years will also be important, as these factors have 

implications both for content and presentation. 

 

Using training contexts optimally 

Trainers of preachers will naturally need ability in the use and development of 

training contexts. Developing a class or cohort will mean helping students learn to 

give gracious and well-defined feedback to each other. Some students, especially 

those from certain cultural backgrounds, find it difficult to make unfavourable 

comments about their peers’ work. Others can only speak of what they consider to be 

problems. Similarly, helping students listen and receive both affirmative and critical 

comments with a mature, non-defensive attitude requires guidance and pastoral 

sensitivity. Issues in the giving and receiving of both positive and critical feedback are 

often symptomatic and paradigmatic of broader character and formational matters. 

Video review provides an ideal opportunity for learning, notably in the areas of voice 
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and gesture, but due to its more intimate and powerful nature requires especial 

sensitivity. In all contexts, the trainer will need to be aware of “readiness to learn” 

issues, mindful that different students will be at different places in their growth.
27

 

 

Training others to train 

A final requisite for trainers is competency in teaching others to train. Just as 

preachers can preach very ably without being able to name the skills employed so that 

others can intentionally learn, so some trainers can train intuitively without being able 

to name the skills involved. While this equips the next generation of preachers, it will 

not necessarily produce a multiplying work, which moves out exponentially and is 

passed down the generations. To date, this ability to name and pass on training skills 

has only come after considerable experience, self-reflection and interaction with other 

teachers. However, more attention and resources need to be given to the multiplicative 

aspects of homiletical pedagogy, so that it becomes de rigueur for trainers to 

incorporate these into their practice. Often a single conversation or article aptly 

synthesises what may otherwise take years to formulate.  

 

Back to the Beginning: Making a Start 

I remember when I first began driving. It was overwhelming. I could learn one task, 

but then to combine it with others, and then add in other drivers on the road, seemed 

impossible. The task of training preachers may initially seem similarly difficult, let 

alone training them to train others. However, whatever one’s circumstances, can I 

encourage you to make a start. While these training competencies obviously apply to 

those teaching in the seminary context, they equally apply to those in jurisdictional, 

congregational and parachurch settings, where there can also be excellent training 
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through seminars, small group or individual tuition.
28

 Seek out those with incipient 

preaching gifts. In some places, lack of preaching opportunities can be a real 

impediment to development. However, unless opportunities can be found, 

congregations and ministries are effectively being parasitic on others for their future 

ministers and may be missing opportunities for gospel outreach. Like driving, it will 

only be through practice that skills in preaching and teaching preaching are 

developed. 

 

Teaching others to preach is a sophisticated task. One of the reasons it may appear 

daunting is that much of the discipline has been taught and learnt intuitively. This 

introductory article is a hesitant first step to unravelling and naming some of the 

necessary components and competencies, with multiplication in view, so that more 

will train others in this crucial ministry, train them well, and train them in such a way 

that they cannot but help train others to train. 

 

                                                
1
 This article is based on a paper originally presented at the Xpose Preaching 

Conference in Melbourne, Australia on 5 and 6 October, 2007, at the Australian 

College of Theology Ministry and Practice Departmental Meeting (Victoria) on 12 

November, 2007, and at the Australasian Academy of Homiletics, Sydney, 17 April, 

2009. 

2
 Scripture taken from the HOLY BIBLE, NEW INTERNATIONAL VERSION. 

Copyright 1973, 1978, 1984 International Bible Society. Used by permission of 

Zondervan Bible Publishers. 

3
 See 2 Timothy 1:8-14, especially verses 11-14. 2 Timothy 2:8-9, 14-15 and 24-26 

are also pertinent. 
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4
 Such as university, schools or camping ministries. 

5
 This quadrilateral was initially brought to my attention by Eugene Lowry in 1999. 

Its original source is unknown. 

6
 I use Word here in its general sense of Scripture, mindful that the inscripturated 

Word is but one form of the Word of the living Trinitarian God, and that its use is 

often intended to communicate multilayered meanings. For a fuller treatment of the 

nature of the inscripturated Word and its relationship to preaching, see Peter Adam, 

Speaking God’s Words: A Practical Theology of Preaching (Leicester: Inter-Varsity, 

1996), especially 15-17 and 112-123. 

7
 In this paper, the ministry of the Word is understood as a ministry exercised in 

various forms and contexts, to believers and unbelievers alike, as prioritised by Peter 

in Acts 6:2 and as exemplified by Paul in his apologia of his ministry to the Ephesian 

elders (Acts 20:18-35, especially 20-21 and 24-31). Particular focus will be given to 

public proclamational evangelism, preaching and teaching. Amongst other fruits, this 

ministry brings about a new creation (Jas 1:18, Rom 10:13-15), reconciles (2 Cor 

5:19), sanctifies (Jn 17:17), and judges (2 Cor 5:19). See also Adam, chapter 4. 

8
 1 Peter 5:1-11; Acts 20:28. 

9
 Jn 4:14; 7:38; Jas 3:11-12. 

10
 See 2 Tim 2:14-15, 24-25. 

11
 Bruce Allder comments, “The present emphasis on the hermeneutic of Scripture to 

the exclusion of care may be producing in training preachers a concept of the sermon 

which is inadequate as an instrument for the caring aspect of worship.” See Bruce G. 

Allder, “Preaching in Context,” Paper presented at the Australasian Academy of 

Homiletics, Sydney, 2007, 9. 
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12

 In Donald Howard, “What’s it all about?” in Donald Howard (Ed.), Preach or 

Perish: Reaching the hearts and minds of the world today (Sydney: Private, 2008), 1-

11,  Howard quotes Quayle (without reference), “It is no trouble to preach but a vast 

trouble to construct a preacher...The sermon is the preacher up to date.” (4) 

13
 Notable exceptions to this include David J. Lose, “Teaching Preaching as a 

Christian Practice” in  Thomas G. Long and Leonora Tubbs Tisdale (Eds), Teaching 

Preaching as a Christian Practice: A New Approach to Homiletical Pedagogy 

(Louisville: Westminster John Knox, 2008), 61-74, and Allen Demond, “Beyond 

Explanation: Pedagogy and Epistemology in Preaching,” Homiletics 27:1 (Summer 

2002): 1-12. With reference to the work of Donald Schon, Demond explores the 

nature of the training relationship, focusing on the “Aha” moment of learning. See 

also Edward Farley, “Can Preaching Be Taught,” Theology Today 62:2 (July 2005): 

171-180 and Charles Boyd, “The Art of Sermon Coaching,” Preaching 16:5 (March-

April 2001): 58-62. For a helpful summary of the late 20th century pedagogical 

literature and practice in mainline North American seminaries, as represented in the 

Academy of Homiletics, see Thomas G. Long, “A New Focus for Teaching 

Preaching” in Long and Tisdale, 3-17. 

14
 Acts 20:29-31 

15
 See John R. W. Stott, I Believe in Preaching (London: Hodder and Stoughton, 

1982), 262-337. 

16
 See Haddon W. Robinson, Biblical Preaching: The Development and Delivery of 

Expository Messages (Grand Rapids: Baker, 1980), 33-44 and 97-99. 

17
 See Allan Harkness, “De-schooling the Theological Seminary: An Appropriate 

Paradigm for Effective Ministerial Formation,” Teaching Theology and Religion 4:3 

(October 2001): 141-154 and James Motl, “Homiletics and Integrating the Seminary 
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Curriculum,” Worship 64:1 (January 1990): 24-30. Requiring students unable to 

attend seminary to undertake courses in Theology online can go some way in 

addressing this deficiency. 

18
 For Lucy Hogan’s comments on this question, see Lucy Hogan, “Creation of Form” 

in Long and Tisdale, 144-145. 

19
 See, for example, William Dumbrell, Covenant and Creation, Revised Edition 

(Exeter: Paternoster, 2002) and G. Goldsworthy, Preaching the Whole Bible as 

Christian Scripture: The Application of Biblical Theology to Expository Preaching 

(Grand Rapids: Eerdmans, 2000). 

20
 See Bryan Chapell, Christ-Centered Preaching (Grand Rapids: Baker, 1994), 40-

44. 

21
 See Stott, 137-144. 

22
 See Eugene Lowry, The Homiletical Plot: The Sermon as Narrative Art Form 

(Expanded Edition) (Louisville: Westminster John Knox, 2001). See also Adrian 

Lane, “‘Please, No More Boring Sermons!’ An Introduction to the Application of 

Narrative to Homiletics” in Keith Weller (Ed.), Please! No more boring sermons! 

(Melbourne: Acorn, 2007), 79-92. 

23
 In this paragraph I use voice to refer to an individual’s unique form of expression, 

including the instrument producing sound! 

24
 See Adrian Lane, “Training for the Sound of the Sermon: Orality and the use of an 

Oral Text in Oral Format,” The Journal of the Evangelical Homiletics Society 6:2 

(September 2006): 77-94.  

25
 I first participated in this exercise in a class taught by Eugene Lowry, using the 

styles as described by David Schlafer, Surviving the Sermon (Cambridge: Cowley, 
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1992), 59-76 and Eugene Lowry, The Sermon: Dancing the Edge of Mystery 

(Nashville: Abingdon, 1997), 73-74, 84-88 and 108-111. 

26
 See Murray A. Capill, Preaching with Spiritual Vigour: Including Lessons from the 

Life and Practice of Richard Baxter (Fearn: Christian Focus, 2003), especially 

chapters 5, 6 and 7. 

27
 For a more extensive discussion of the various modes in which to train skills in the 

seminary context, such as plenary meetings and small practicum groups, see Barbara 

K. Lundblad, “Designing the Introductory Course in Preaching” in Long and Tisdale, 

207-222. For more specific discussion of methods of evaluation, see Daniel E. Harris, 

“Methods of Assessment” in Long and Tisdale, 191-204, Adrian Lane, “Some 

Principles and Methods of Sermon Evaluation used in the Introduction to Homiletics 

Class,” Paper presented at the Australasian Academy of Homiletics, Sydney, 2002, 1-

12, and Peter Davis, “Sermon Evaluation,” Paper presented at the Australasian 

Academy of Homiletics, Sydney, 2009. 

28
 In my own context, we have organized Saturday seminars for lay preachers in 

numerous Dioceses across the nation, especially in regional areas. At these seminars, 

a team of three has preached, taught and workshopped sermons, using the 

quadrilateral to provide four training foci. Other key components have been a 

workbook, bookshop, mutual prayer and the division of the workshops into beginning, 

occasional and regular preachers. Clergy have brought local preaching teams, as well 

as those testing incipient gifts. Other non-seminary contexts currently training 

preachers include churches which have identified a small group of trainee preachers 

(usually led by one of the senior staff) and university groups which have similarly 

been training a cohort of interns for Bible teaching on camps and campus. 


